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Introduction
The education of tomorrow’s leaders determines the future. Throughout his-

tory, this pattern has been repeated again and again. The largest educational shift 
in the history of the world occurred with the advent of the Industrial Age nearly 
two hundred years ago. The Industrial Age delivered education to the masses, as 
well as the privileged, through a conveyor belt model of learning which continues 
to be prevalent in both public and private schools today. We are all beneficiaries of 
these momentous educational developments.

Today we stand on the brink of an even bigger transformation. The Information 
Age is changing everything and education must also evolve. The parents, teachers 
and educational leaders of our day will determine society’s future because they 
hold the education of the next generation in their hands. What kind of future will 
they give us?

This is perhaps the most important question in the beginning decades of the 
twenty-first century. But it does not get fully to the heart of the matter. The educa-
tion of tomorrow’s leaders will determine the future, rather than the education of 
the masses. Leadership determines destiny. Leaders select the goals of nations and 
generations and determine which paths to take in pursuit of those goals.

The biography of great leaders is the history of the world. Consider the for-
mat of the scriptures of the world’s major religions, or secular histories such as 
Thucydides, Plutarch or Durant; the stories of great individuals are the basis of his-
tory. To know the leaders of the past is to know the past. Sometimes the leaders are 
good and sometimes they are not. In the twenty-first century, it falls to us to choose 
which type of leader we will produce. In our era leadership, and the education 
which informs and nurtures it, is no longer a function of blood lines or birthright. 
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The wisdom of the ages is available to anyone willing to pay its price. Becoming 
a leader capable of impacting our civilization’s future is now a choice available to 
more of the earth’s inhabitants than at any other time. It is your choice.

Parents, teachers and educators who choose to become and mentor leaders will 
construct the future. Our purpose in this book is to invite you to be one of these 
pivotal figures. Our goal is to help those who have chosen to educate tomorrow’s 
leaders do so not only effectively but greatly. Greatness is the second indispens-
able trait of true leaders; goodness is the first. Both are the function of education. 
Indeed, separation of intellectual learning from moral development most charac-
terizes the modern conveyor belt educational system—from pre-school through 
post-doctoral studies. It is precisely this separation that parents and educators of 
our generation must overcome if we are to educate a generation of leaders with 
character and competence, who are both good and great.

Such leaders are desperately needed in our world today. Fortunately, we have 
met thousands of parents and teachers who are up to the task, and we are sure 
there are many others. This book is for them. It is also for the rest of us who want 
to be up to the task, who worry that we are not, but who try anyway because we 
know our children were born to make a positive difference in the world. 

Three Traditions of Education

In the recorded history of the world, there are three major traditions of edu-
cation. First, conveyor belt education trains the masses in basic literacy, lifting 
generations from poverty toward better jobs and lives. The emphasis is on “what 
to think” as dictated by others in order to get “right” answers, be “good” students, 
and most of all, “fit in” with an externally imposed structure defining worth. Those 
who are able to navigate the playground politics and jump the requisite hoops re-
ceive the rewards of conformity to the academic and societal norm.

Second, professional education trains experts in fields including medicine, law, 
business, accounting, engineering and many others. Professional education uses 
a competitive conveyor belt methodology to establish a standard that our society 
depends upon for safety, efficiency and order. Those professionally trained in their 
fields become experts who are compensated to the degree that they effectively ap-
ply the model of “when to think.” Professional education creates an “expert class” 
whose explanations, recommendations and standards are trusted and valued by 
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conveyor belt educated masses that have been trained to act and think according 
to the expertise of others.

Third, Leadership Education trains thinkers, leaders, artists, inventors, citizens, 
entrepreneurs, and statesmen. It educates individuals “how to think” and teaches 
them why it is important. As Robert Hutchins put it, this type education is “the ed-
ucation of free men in the knowledge and skills that are needed to remain free.”

Leadership Education prepares leaders who motivate individuals, communities 
and nations to greater good in an environment of liberty that allows all that is best 
to flourish. Though the problems civilization presents may be new, the process of 
solving problems is not. Leaders taught in this manner act according to ageless prin-
ciples of success. They are taught that the accomplishment of their mission in their 
homes, communities and societies will create impactful and uplifting change. Their 
vision, capacity, tenacity and involvement inspire and motivate others to worthwhile 
purposes that elevate society.

Leadership Education is Vital

Nearly every system of education in history and modern times fits into one of 
these three categories. We believe the most important of the three types is Leader-
ship Education. Without an effective system for training leadership, the other two 
vital systems (and the free society that fosters them) cannot be perpetuated. With-
out Leadership Education, no nation maintains its liberty or its prosperity. Without 
Leadership Education, the other two traditions of education ultimately decline, 
creating a “dark age” of learning.

Without Leadership Education, nations are forced to assign experts, instead of 
leaders, to fulfill vital leadership roles in the community, family, education, busi-
ness, media, entertainment, economy and government. Eventually, without Lead-
ership Education, great and powerful nations decline and lose their influence for 
good in the world. Without Leadership Education, the future is bleak.

The United States of America led the world into the twenty-first century. The 
Berlin Wall had fallen, the Cold War was over, and the economy had experienced 
an unprecedented explosion of growth from 1987 to 2000. Democracy and capi-
talism were both on the rise around the world. On the surface, everything looked 
bright for world freedom and prosperity—but only to the blissfully ignorant. The 
student of history knew better. History revealed that the bright present was the 
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result of past efforts. Increased liberty and wealth were the natural results of an 
economy and society forged fifty years earlier. History’s most thoughtful students 
saw that present affluence was undergirded with a very different foundation.

For the last three decades, our society has been setting the stage for economic, 
cultural and political decline. At the center of this change are the schoolrooms of 
our homes, neighborhoods and campuses. E.D. Hirsch’s Cultural Literacy and Allan 
Bloom’s The Closing of the American Mind both warned in 1987 that our modern 
educational format could not deliver on its promises to the future. Both suggested 
that only a return to great education, rooted in a deep understanding of history and 
the classics, would allow us to prevent decline and build that future of promise. 
Twenty years later, their warnings are still applicable.

History shows repeatedly that the strength, wisdom, and foresight of one gen-
eration creates peace and prosperity for the three generations that follow. The third 
and fourth generations, born in peace and raised in relative luxury, seem commit-
ted to ignore the lessons of history. They assure themselves, “we’re different from 
past generations,” while plunging headlong into crisis. The structures which come 
crumbling down during these fourth generations are rooted in widespread poor 
education and high levels of expert training for “the few”—the lethal historical 
combination of ignorance and arrogance.

The only historically proven solution capable of averting this danger is high 
quality Leadership Education. The liberty, prosperity and stability of future civili-
zations are dependent upon the leaders of tomorrow getting a Leadership Educa-
tion today.

Providing a Leadership Education 

Try a brief exercise. Picture the face of each of your children or grandchildren. 
Look into their eyes and see what potential is there. If you are like most parents, 
you will see and feel that they were born to be special, to make a difference. This 
is not just because you love them; it is because it is true. The leaders of the twenty-
first century—not only the generational “icons,” but the parents, educators, busi-
ness owners, artists, scientists and church and community service leaders—live in 
our homes. They will find their voice in service and accomplishment in their own 
field. They deserve the highest quality of education, and it is our responsibility to 
help them get it.
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Leadership Education has a long and successful history as an essential part of 
any successful nation’s educational offerings. In our generation, ever increasing 
numbers of young people are seeing Leadership Education as the best path for 
their life and education. More and more parents are setting the example for and 
empowering their children by getting a Leadership Education themselves.

One challenge is that few adults in this generation had the benefit of receiving 
in their youth a classical education such as Leadership Education provides. We of-
ten feel that we must re-invent the methods and systems of Leadership Education. 
We will find much help as we apply principles of success that parents and teachers 
of the past used to train leaders.

Another challenge lies in the fact that children learn developmentally, moving 
through stages according to a unique individual timetable. The perfect thing for the 
education of one three-year-old may not be at all right for another, and definitely 
wrong for the same child as a nine-year-old. Indeed, it seems that just when we 
start to get the hang of teaching a child at a certain age, the child grows into another 
phase. Also, each child approaches the same developmental task differently, so we 
have to be continually creating and innovating as we parent and mentor.

Finally, many parents struggle with a lack of confidence, wondering if they can 
actually do it. In fact, we do not know of any parents raising their children with 
(or without!) the model of Leadership Education who do not express doubts, anxi-
eties and concerns. We certainly have many such moments. It is easy to ascribe 
our feelings of inadequacy to the inherent challenges in our Leadership Education 
agenda. But could it just be that parenting is such a high stakes endeavor that we 
are constantly in awe of the magnitude of our responsibility? It helps, if only a 
little, to know that we are all struggling with an impossible task of being a perfect 
parent. Having lofty goals can make that task seem more difficult, but we believe 
that if we keep things in perspective—that is: learn the principles, apply them and 
trust the process—it actually leads us to greater confidence and success. This is all 
true of teaching as well.

Parenting and teaching are challenging, and educating ourselves and our youth 
will always be difficult. But at the end of the day we are still the parents, and it 
is our responsibility to do our best. No longer is it the obvious choice to delegate 
that role to someone else without deliberation. The parents of this generation are 
reclaiming their duty to make considered choices regarding education for their 
families.
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So we keep at it. Over time, we see ourselves and other parents getting better at 
it, and having little “paydays” along the way. We doubt parenting or teaching can 
ever become truly easy or routine, but by applying principles of success, we have 
found that parents can consistently and even drastically improve. Today’s children 
were born to serve and make a huge positive difference in the world, to really lead. 
We simply must help them get the best possible education.

Part of our personal journey as parents and mission as educators has been to 
catalog and codify the principles of Leadership Education as expressed in the lives 
of those who shaped history for good, and also as observed in remarkable families 
of our acquaintance. We have spent more than fifteen years developing and teach-
ing Leadership Education. The response has been wonderful! It has often been 
voiced in a two-part reaction:

“This is just what we’ve been looking for! It feels so natural! It’s so obvious!”
Followed by:
“But…how do you really do it…?”
It seems strange that something so “natural” and “obvious” can leave us feeling 

so unsure of how to act. We believe it has to do with the fact that it is difficult to 
put something into practice that we have not internalized. It is nearly impossible to 
communicate with conviction something we have not experienced. The answer to 
this is also natural and obvious—the change has to begin with the teacher, and the 
parent. Like the difference of knowing a place from looking at a map as opposed to 
actually being there—as parents and teachers gain a Leadership Education them-
selves, they will have walked the path. Understanding the journey, they will be able 
to serve as enthusiastic and experienced “tour guides” to their own children and 
students. With few exceptions, those who struggle most to find success with their 
children in Leadership Education are those who are still focusing on educating 
their children with little or no personal experience with Leadership Education.

Leadership Education is based on two key assumptions. Many great educators 
in all of the systems have discovered these principles for themselves; however, the 
conveyor belt models of education do not foster or reward these conclusions. First, 
Leadership Education presupposes that each individual was born with a unique 
and important individual mission and a vital role which he or she can do like no 
one else. Leadership Education consists of discovering, preparing for, and fulfilling 
this mission. Of course, such an education must be personalized.

Second, Leadership Education recognizes that every person is a genius—liter-
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ally. Each and every person, not merely a pre-determined upper echelon, was born 
with the natural talents, passions, desires, interests and abilities to fully accomplish 
his or her mission. True, some people choose not to develop their genius or are 
stunted in an environment that does not nurture their optimal growth; but it is 
inside each and every person you have ever met or will ever meet. The ultimate 
goal of Leadership Education is the development of the inherent genius inside each 
student.

All truly great teachers taught this—from Socrates and Plato to Confucius and 
Buddha to Turnbull, Wythe, Witherspoon, Johns Hopkins, C.S. Lewis and others. 
Leadership Education is not for a few elite; it is for everyone. Every person has a 
mission and the potential genius to accomplish it. It is the role of Leadership Edu-
cation not to fill students with a pre-determined set of facts, beliefs, or processes, 
but to “draw forth” from each student the amazing potential and abilities that he 
or she alone possesses. Great leaders throughout time were educated in a manner 
that prepared them to make unique and essential contributions. These educational 
principles still work.

Most of the current population of the United States is educated according to a 
conveyor belt model of education. In contrast, the great leaders of our Founding 
Era and leaders throughout history received a Leadership Education. Leadership 
Education is a compilation of leadership principles and practices by which great 
men and women throughout history were educated. It is time for another genera-
tion to get a Leadership Education.

Getting the Most Out of This Book

Leadership Education occurs in several general phases, each vital to superb 
learning. Leadership Education: The Phases of Learning is designed to help the reader 
study these phases of Leadership Education as they naturally unfold in human 
development.

An overall introduction to and survey of the Phases of Learning is provided in 
Part I, A Philosophy for Life: Why the Phases Matter. We examine the philosophies 
of leading educators in modern times and the influence they have had on the cur-
rent educational model. We explain the essential lessons of each Phase of Learning 
and the Seven Keys of Great Teaching. We provide a road map of the progression of 
families who choose a Leadership Education and are able to implement a powerful 
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Eighth Key. The Life Paths that result from the educational model we choose are 
presented.

In Part II we discuss the Foundational Phases of Core and Love of Learning. We 
discuss fifty-five ingredients of a Leadership Education home environment and in-
clude insights on applying the list based on your unique circumstances. Transition 
to Scholar provides thirty-five skills that will help you guide your child’s Transition 
to Scholar as well as important suggestions for relationship and discipline. Three 
Indispensable Choices parents must make in order to facilitate an effective transi-
tion to Scholar Phase and common concerns addressed in a question and answer 
format conclude this Part.

Part III explains the Educational Phases of Scholar and Depth. You will learn 
how to parent and better teach youth in Scholar and Depth Phases to truly meet 
their potential in the face of very different societal norms. Included in Part III is 
a discussion of our nation’s past and present higher educational offerings and the 
attributes of an ideal Depth Phase university environment.

Part IV contains new understanding of the Applicational Phases of Mission 
and Impact with a Coda discussing the crucial and influential role Grandparents 
(a title denoting status or function in community as well as family) have in Lead-
ership Education.

We suggest that readers study and understand all of the phases. For example, 
if your children are in Scholar Phase, you may be tempted to skip directly to the 
Scholar Phase chapter and focus your studies there. This could be a serious mis-
take. Unlike the conveyor belt system, where grade levels proceed in a linear fashion 
(e.g. from the fifth to the sixth grade), in Leadership Education you never actually 
leave Core Phase, or Love of Learning Phase, or the others, once you have reached 
them. Students in Depth Phase still apply the lessons of Core, Love of Learning and 
Scholar.

If you have children in Core Phase only, you still need to carefully read all of 
the phases, since knowing where your children are headed will significantly influ-
ence how you teach and guide them as toddlers. Teachers of every level will want 
to know how the level they teach fits into the whole pattern.

Understanding all of the phases is also crucial while your family is young be-
cause many people in the early stages of child rearing have not yet fully achieved 
their own Scholar and Depth Phases and the time is ripe for obtaining such an 
education. In short, a vision of the whole is necessary to proceed with confidence 
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and to be effective. You will undoubtedly have experiences that we have not; our 
anecdotes cannot possibly answer all of your questions or concerns. A thorough 
understanding of the underpinning principles will be your refuge when such ques-
tions arise. You must be your own expert.

With all of that said: if you are inclined to start with one chapter out of se-
quence, read the chapter on Scholar Phase. It is the crux of the Leadership Educa-
tion model. The fruits of Leadership Education planted and nurtured in childhood 
begin to be abundantly harvested in Scholar Phase. Once you have completed 
reading this chapter, we feel sure you will see the need and will want to study the 
other chapters as well.

With a good overall understanding of all of the phases, you will know where 
to turn to find principles tailored to the specific needs of your children (as well as 
yourself and others you mentor) in each phase. We have formatted this book by 
phases so that a parent or teacher can read and study one phase at a time, learn 
the basics, and apply principles of success for that phase. As children (and parents 
themselves) grow into new phases, the section on that phase can be revisited and 
principles relating to it implemented. Understanding and continuing to educate 
ourselves on the phases presented in this book will give us a starting place for 
determining what is needed for each child, when it is needed and how to optimize 
the educational opportunities of each phase.

We know that in trying to truly get “off the conveyor belt” and onto the leader-
ship path, real and living examples are needed. In addition to our own experiences, 
we have included in this book many answers to questions and examples from our 
children as well as from the lives of parents, families and teachers who have estab-
lished and continue to create Leadership Education homes and classrooms. We are 
grateful to those who have allowed us to use their stories; the overall work is richer 
for their contribution. We don’t consider the way we do it, or the way anybody else 
does it, as perfect. But we will share many examples of families and teachers who 
are trying to apply the principles of Leadership Education, and hopefully you will 
benefit from their efforts.

A note on usage is in order. We will routinely use male and female pronouns 
(he, she, him, her, his, etc.) interchangeably; sometimes the female and other times 
the male. Also, though the personal anecdotes used in this book were written over 
the course of ten years, we have decided in most cases to keep the ages of the 
children cited the same as they were when the account was originally written. This 
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will allow the reader to see how a given person progresses through the phases. It 
may be confusing when one chapter notes that a child is six while another says 
she is eight, so please be aware that we have done this on purpose to maintain the 
integrity of the commentary on each phase.

There are so many people to thank for their help on this work. More than any-
one, we especially thank Michele Smith for her hours of work in preparing this 
book and in urging us onward toward its completion. Her expertise and ideas have 
made this book better. Additionally, we would like to extend our sincere thanks to 
the tens of thousands who have attended our seminars and corresponded with us 
over the years. We have learned from your examples, your struggles, your questions 
and your discoveries as you have taught your children and positively influenced 
your communities. We have learned directly from you as you have challenged our 
assumptions and shared your stories of difficulties and successes. If you are one of 
the many who consider themselves “off the conveyor belt,” thank you so much for 
your leadership. This generation needs you.
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CHAPTER ONE

Two Views Of Childhood

T  he conveyor belt and leadership models of education disagree about how to 
educate most effectively. Indeed, they are based on totally different assump-
tions and have very different goals. Knowing these differences is essential to 

anyone trying to get off the conveyor belt, since it is not enough to merely change 
behaviors; you must also change paradigms. If you try to implement Leadership 
Education with a conveyor belt mentality, you will constantly find yourself in the 
frustrating position of trying out new methods and techniques but applying them 
in the same old ways—without getting the hoped-for results! Getting off the con-
veyor belt is much more than behavior modification; it is a shift of underlying be-
liefs and assumptions about education that brings values, vision and action into 
integral alignment.

At the root of the decision of how to view education are two divergent views 
of childhood. The opposing views of childhood and the educational assumptions 
they promote are drastically different; indeed, they are in conflict. Both had influ-
ence on the modern conveyor belt school system, from kindergarten to Ph.D. stud-
ies. Both are also used by various non-conveyor belt private, home, charter, prep, 
elite and non-traditional educational entities.

The first view rejects the notion that there are distinct learning phases; as-
suming that children, youth and adults learn the same way. This view arranges 
its curriculum and educational methodology accordingly and drives the public 
conveyor belt and the elite competitive professional conveyor belt. This educa-
tional view treats all people of any age virtually the same, so that young children 
are molded into an adult-type system.

The second view affirms that children, youth and adults actually learn differ-
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ently and that this must be taken into account in the setup of their educational 
environment and in the approach of their parents, teachers and mentors. 

This is the phases approach discussed in this book.
The debate between these two views has a long and interesting history. But the 

most striking thing we noticed as we read the writers on both sides of this discus-
sion is the gap between what great educational pioneers said and how their words 
were applied.

The childhood researchers with perhaps the most impact on our current Ameri-
can school system are: John Dewey, Lev Vygotsky, Erik Erikson and Jean Piaget. 
Most of these names are known to professional educators and many of their ideas 
are utilized in all three educational models. However, having been trained in typi-
cal conveyor belt fashion, many educators learn about these influential thinkers 
and their ideas from textbooks. Few educators have gone to the original sources to 
read in context what these four founders of modern education actually wrote.

Our era is not unlike a “dark age” of education where certain experts (profes-
sors) train practitioners (teachers) about the “gospels” of the educational canon. 
Like the dark ages, the teachers have not personally studied the canon in much 
depth, if at all. And where extensive studies of these writers by the experts has oc-
curred, it has most often led to specialization in a narrow expertise that can tend 
to preclude complete understanding or relevant application.

We recommend that you closely read the writings of these four very influential 
men, and a number of others we will list below, and draw your own conclusions. 
Then read textbook commentaries and summaries of what they supposedly said. 
We do not mean to say that the textbooks purposely misrepresent the facts and 
philosophies. We will give our own summaries which are undoubtedly also lacking 
in some measure. But the best use of commentaries is as further consideration of 
ideas by those who have read the original work.

To carry on with the historical analogy: to the uninitiated (those who have not 
read the originals), commentaries are often mere indoctrination. To those who 
have read and closely pondered the originals, the same commentaries are valuable 
conversation. Do not be one who is content to rely on indoctrination. Read the 
originals, draw your own conclusions, and then dig further into the commentary 
and become part of the dialogue.
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John Dewey

John Dewey taught that education must be student-centered and personalized. 
He also taught that it must be both active and interactive. The active part comes 
from doing that which interests you—which for children usually means playing. 
The interactive part of learning comes in two ways: first, by doing activities with 
others, and second, by doing things directly with and under the direction of pro-
fessional teachers. It was to this latter application that he spoke when he outlined 
what the public schools should offer.

There are two main areas of emphasis in Dewey’s writings: the teacher’s role and 
the nation’s role. Dewey said that first of all, teachers should have a strong base 
of general knowledge from a good overall general education. Next, teachers need 
to know the specific needs of each student in their care. Third, teachers should 
build on students’ home values. Fourth, teachers should observe each student, 
consider his needs and guide the student toward fulfilling those needs. Dewey con-
sidered a major part of the teacher’s role to be helping the student make sense of 
the world, by asking and answering questions and discussing the reasons behind 
things. Dewey also taught that a key part of the teacher’s role was to plan, structure 
and document.

On the issue of the nation’s role, Dewey promoted national systemization of 
education at all levels so that each person would have the opportunity to get the 
education she needed for her part in society. He differs in various specifics from 
Jefferson and Washington, but generally agrees with them on this point.

Dewey taught one concept which seems to have eclipsed all his other teachings—
at least in actual application. He said that learning is more influenced by the structure, 
environment, and the model of education than by its actual curriculum. Montessori 
said the same thing, and we agree with this. But note that such a structure can be used 
for good or for bad: to break down class barriers or to reinforce them, to promote mo-
rality and religion in learning or to marginalize or even banish it, to encourage learn-
ing in order to become a productive adult or to focus on career productivity in school 
while neglecting to educate. The list could go on.

In short, Dewey is great reading for teachers from any educational model. 
There are certainly many things to disagree with in Dewey, but there are also 
many things of merit. At the very least, his writings are food for thought, and 
invaluable in the dialogue on educational ideals.
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Dewey’s ideas on good teaching and personalized curriculum were not adopted 
or applied as much as his structural model; and the application of the structural 
elements was perhaps not exactly as he intended. This is a tragedy, and has led 
to much of the failure of modern education. In the chart below, we will compare 
the teachings of Dewey that have been implemented and those that have been 
ignored:

DEWEY VS. DEWEYISM

DEWEY’S MODEL THAT WAS APPLIED DEWEY’S MODEL THAT WAS IGNORED

environment of schooling teaches 
more than curriculum content

learning 

build on the child’s home values

learning to each child

to play

demand

The differences are distressing. School buildings modeled after factories instead 
of homes are Dewey’s legacy; not teachers who closely observe each child and help 
him make sense of the world while remaining rooted in the values of his home life. 
The class system is reinforced from kindergarten on, with the higher grades serv-
ing as the higher classes. We have an aristocratic oligarchy in the middle of most 
American neighborhoods: a public school structure where the masses are kept in 
by fences and the Homecoming King and Queen are elected by “clique” or “mob” 
popularity. And out of this, we expect children to grow up to be truly informed and 
autonomous adults! We have applied all the wrong lessons of Dewey, or at least, all 
of his lessons wrongly.

In the school system built upon the applied principles of the Dewey model, 
everyone is expected to fit in. Babies and their parents must follow the day care 
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curiosity and then retreat again. Piaget warns that it is not possible to pour knowl-
edge into young children—only to encourage interest or demand behavior. If you 
demand behavior with enough pressure, the child will give into it, but he will not 
learn what was intended. He may respond when the pressure is on, he may get 
the “right” answers, but it will not really get through because he will turn it off as 
quickly as possible once the pressure lets up. Pressured behavior can help him pass 
exams, but very little knowledge will be retained or used in life; understanding and 
application were never the objective. Many readers may share our experience of 
cramming for exams—could you pass that same exam today?

If you spark interest, on the other hand, children will “construct” their own 
learning and retain the lessons learned throughout their lives. Piaget says expressly 
that academic instruction is wasted until the child is twelve years old. We would 
editorialize here that chronological age is not as important as developmental age. 
“Developmentally twelve” might be defined as the onset of puberty. The following 
two charts illustrate some of the child development principles Piaget introduced.

PIAGET AND PARENTING STYLES

PARENTS CHILDREN

Authoritarian (dictatorial) Withdrawn, low in vitality, mediocre social 
skills, prejudiced, low cognitive skills in sons 

Permissive Vitality, sunny moods, poor social skills, poor 
cognitive skills (especially in sons)

Authoritative (firmly 
governing but democratic)

Self-assertive, independent, friendly, high 
social skills, high cognitive skills
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Applying the Seven Keys

We recommend that the reader apply the principles of the Phases of Learning 
and Seven Keys to whatever educational works he studies, since many education 
systems (for example, intensive trivium-type memorization) work wonderfully in 
Scholar Phase but compete with the key lessons of Core and Love of Learning, or 
things that would be great in Core Phase (like Unschooling) can be inferior choices 
for Scholar Phase.

Parents often find it easier to apply the content portions of the Seven Keys of 
Great Teaching (classics, mentors, structure time) but ignore the leadership meth-
ods (simplicity, quality, inspire, YOU). This keeps parents and children stuck on 
the conveyor belt. Upon objective consideration, we assert that “Sergeant Mom” 
or “Dictator Dad” can be as bad as Gatto’s public school “Seven Lesson School 
Teacher”!

We have found that in order to internalize, comprehend and successfully ap-
ply the Phases of Learning, a family must have been working on the process of 
getting off the conveyor belt for about a year or more. It has not been very suc-
cessful for us to teach this advanced material to an educator or family before this 
elapsed time. The “detoxification” period is too critical, and some questions can 
only be answered after individuals—and this is important—have formed the ques-
tions themselves. This applies not only as we set about to facilitate the education 
of the children under our stewardship, but also as we seek to progress personally 
from phase to phase.

Nearly all development occurs in stages or phases. This is also true of educa-
tion. We believe it is important to take advantage of each phase of development to 
its fullest. Some things are best taught during a particular phase; it not only goes 
against nature to work on a different schedule, but very important opportunities 
might be missed, and this can impact the development of the individual. It is diffi-
cult to learn something before its time, perhaps more difficult to gain things missed 
that should have been mastered previously and worst of all is trying to unlearn 
what should not have been learned.

Having said all this, note that children are resilient and all of us benefit from 
positive changes in our lives no matter what stage we are in. There is no need for 
someone just now learning of these ideas to feel like a failure, or worry that it is 
too late to make a difference. One of the major points of emphasis in Leadership 



52       LEADERSHIP EDUCATION: THE PHASES OF LEARNING

Let us make plain that the leadership model does not preclude any particular 
vocational choice. Rather, it liberates the individual to do what he desires without 
the limitations that such commitments might otherwise place on him. A land-
scaper can also be a successful investor; an auto mechanic can be an inventor; an 
author can be a special education volunteer. Having a leadership education gives 
the individual an edge that helps him to successfully and independently live the 
life of his own choosing.

We recently met a tow-truck driver who rescued us from a breakdown far from 
civilization. On the 100-mile journey to where we would leave the car for repairs, 
we marveled at the truly amazing depth and breadth of his education, and the way 
he approached his work as a servant of humanity. He left such an impression on 
us that we spoke of him countless times in the following days, and still from time 
to time revisit the memory of our encounter with this remarkable man. Can you 
imagine a world, a community, where every function from plumber to politician, 
trash collector to track coach, was filled by an individual who loved his work, who 
loved the people he served and who had a leadership education? What a magnifi-
cent future to bequeath to our children.

Life Transitions

For the process of leadership to occur effectively, each leader on the path must 
face and overcome challenging “life transitions” which are common to all. Each of 
the four typical life transitions is difficult for most people, but nature has provided 
us with a guide to help us through them. The key to success in each life transition 
is to focus on what you are transitioning “toward,” instead of looking backward. 
The transitions can be both physically and emotionally challenging. This is why a 
guide or mentor can be so helpful.

The first major life transition is the move from childhood to young adulthood. 
This typically occurs just before or at the beginning of puberty. During this transition, 
parents (or parent-figures) are our guides. In our current culture most people see this 
first major life transition, somewhere around age twelve, as a change from child to 
teenager. This conveyor belt misconception causes a great deal of frustration. Parents 
often tell their children how hard the teenage years will be, based on their own diffi-
cult adolescence. This message frequently becomes a self-fulfilling prophecy. Children 
follow their parents’ and peers’ pattern without realizing that there are other options.
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FOUR LIFE TRANSITIONS

Time of Life Conveyor Belt Leadership

Puberty
(around 12)

 Transition

Influence

Goal

to teenager

peers/pop culture

popularity/belonging/
fun

to youth

parents/mentors

scholarship/education/
mission prep 

Adulthood Transition 
 

Influence 
 
 

Goal

to college major/job/
family 

peers/pop-culture/
professors/ boss/experts 
 

money/status/spend 
money

to mission/building two 
towers of home and 
organization

mentors/great ideas 
and minds of past and 
present/integrity to belief 
system

financial independence/ 
personal mission 
achievement/leading 
others

Midlife Transition

Influence 
 

Goal

to midlife crisis

peers/popular culture/
market 

cope/escape/play/job 
changes

to Impact

God/spouse/family/
continued learning/the 
great debate

mission application/
impact

Elder Transition

Influence 

Goal

to retirement

peers/popular culture/
others

relax/play/earn money 
for old age

The Roles of an 
Elder: Grandparent, 
Mentor, Scholar, 
Citizen, Entrepreneur, 
Sentinel, Philosopher, 
Philanthropist, Disciple, 
Artist, Statesman, Healer
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such events. For example, in such a case, Monday, Tuesday and Wednesday might 
become bigger than usual school days, where you refuse to be interrupted—you 
might even take the phone off the hook. Or, if you have few interruptions in a week, 
you could follow a more casual schedule and answer the phone whenever it rings.

The key here is to control the calendar. In each weekly FEC, it is important to 
decide what the calendar will be for that week. You are far enough from events to 
make allowances and close enough to have almost everything on the calendar at 
once. It is important to have an over-arching view of what you value and how you 
want to spend your time. If you want a beautiful vegetable garden and yet constant-
ly allow other things to displace the time allotted for gardening, you will obviously 
limit your success. If you want to show your children the joy of service and yet have 
no discretionary time in which to attend to arising needs of others, you will teach 
them a different value instead. It is important to say “no” to things, and it is much 
easier when you can see what else is happening that week. If the whole week seems 
full and school or family will suffer, change it—right there in your Sunday FEC 
meeting. Weeks are the basic building block of a life, and of an education. They give 
real power to the parents, and the impact on the whole family is huge.

Ingredient #3: Mornings

The persistent lessons of morning time are the foundation our children learn. 
As we establish a “default” pattern that we follow when intervening circumstances 
are absent, all the things we value are taught and modeled over time. Mornings are 
the daily default, and if you set and manage the default schedule well, the family 
will naturally get up and get into the regular routine. It takes discipline at first to 
get the routine established, and again modifications may be necessary as children 
move through phases and seasons change. When our family was young, scripture 
study was the first thing in the morning. Now that our older children attend early 
morning classes, that part of our routine moves to evening. Chores, breakfast and 
grooming are all part of the early routine. Morning is, for most families, the best 
time for Kidschool (more on this later).

The morning routine is very important for Core and Love of Learning students. 
It establishes structure and order, and “incentivizes” learning. With structure and 
order come more natural cooperation; everyone understands what is expected of 
them and experiences the inherent reward of feeling fulfillment at having done 
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indeed vital to Love of Learning education. No matter how great parents are at 
modeling self-education, there is something really powerful about peer modeling. 
It fills a niche the parent just does not. When our children see other young people 
who really love learning, who share what they are studying, who excitedly tell 
stories about the things they are reading, who amaze them with their imagination, 
wit, vocabulary and prowess, something happens inside them. Since leaders are 
inspired, not required, the club is very important and extremely helpful to parents 
trying to inspire. The key is for parents to be wise about which clubs to join, and to 
get involved as much as necessary in the actual content and delivery of the clubs. 
Where clubs do not exist or do not fully meet the needs of your children, create a 
Mom School (see ingredient #27).

Note that clubs should avoid competing with mornings; they should usually 
be structured as afternoon activities. Once in a while, clubs should hold special 
evening events that include the whole family and focus on powerful inspiration. 
Also, clubs usually have more impact during the winter than the summer—though 
there are some obvious exceptions such as sports teams or clubs that specifically 
focus on the outdoors.

The FEC needs to be especially wise in choosing clubs, since many require sea-
sonal commitments and cannot just be skipped when the week is full. This can be a 
huge time eater when several kids’ clubs are calendared. Still, clubs are a vital part of 
Love of Learning and Scholar Phases, and parent mentors should look for the best 
options for their unique children and get personally involved in club functions.

We do not encourage Core Phase “club” involvement; a simple weekly play-
group with like-minded young families will suffice for the family without older 
children. Young children in larger families can get ample outside socialization with 
occasional visits to friends. In general, the family is most content when they know 
how to enjoy one another and are not constantly looking for outside diversions. If 
your family is feeling the need to escape from one another’s company, the solution 
will likely not be more outside involvement, but less.

Ingredient #16: The Binder

The binder has been called many things in history—the American founding 
generation called it a commonplace book, and our grandparents called it a scrap-
book. In our day, it is simply a binder, preferably full of plastic sheet protectors, 
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together. Ideally, a closet in the family room copies the organizational style of the 
bookshelf: Core materials on the bottom, Love of Learning in the middle range, 
and Scholar Phase items above.

To keep this as neat as possible, and to facilitate easy cleaning and orderliness, 
we recommend filling the closet or cabinet with plastic tote boxes. One box might 
contain Lincoln Logs, another Legos or small cars, another Play Dough, or lace-up 
cards. Items such as these should be stored at the bottom of the closet with easy 
pop off lids. On the middle shelves, tote boxes could contain dress ups, fabric 
pieces, craft materials, crayons and various types of paper and rulers, etc. Games 
such as Monopoly, Cash-flow, geography or math cards are on higher shelves. 
Certain items such as paints, scissors, markers, etc. can be in locked boxes on the 
highest shelves. The closet or cabinet should have a lock on it. It should be wide 
open during study times and locked when nobody is supervising. Having some 
times when it is off limits helps to build the value and intrigue of its contents, and 
promotes respect and conscientious handling of the materials inside.

The closet is a vital ingredient of success in Core and Love of Learning Phases, 
and without a quality, well-stocked closet, the Foundational Phases might be lack-
ing. Finally, as we have already said, the closet simply must be in the same room as 
the bookshelves and the reading area if at all possible.

Homes are sometimes built with mostly big open rooms as if nobody intends 
to raise young children there. Instead, a number of smaller rooms allow parents to 
effectively segment and thereby organize quality family life architecturally. In some 
rooms a fort made of couch cushions can provide a week of high quality child play, 
while the rest of the home remains neat and orderly.

Ingredient #21: The Family Room

By now you already know a great deal about this room. It should be the central 
learning room in your home. It should contain chairs, couches and other comfort-
able reading seats where people of all ages enjoy spending hours and hours of 
time. It needs to be adequately heated and air conditioned. It must contain enough 
bookshelves, arranged in the Leadership Education way, to effectively educate your 
family. Each book on the shelves should be wisely selected. This is not a place for 
just whatever books you have around. The six month purge should rid you of ev-
erything except those books you have a lasting relationship with, that you return to 
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better in your own yard than anywhere else—better educationally and better in 
raising future leaders. They are also better attended to and engaged in when the 
television and computer are properly limited or in storage.

The yard is a valuable part of Leadership Education on so many levels. Con-
sider the yards in the educational settings of Laddie, Little Britches, Little Women, 
Pride and Prejudice, etc. Do the best you can to create an outdoor environment that 
is ideal for your children’s education.

Ingredient #34: The Evening Reading List

We strongly believe that no one should rely on somebody else’s classics list; we 
each need to carefully develop our own. However, there are a few classics that we 
just could not leave off our list of ingredients for success. We call this our Evening 
Reading List, and it contains those classics which we have found to be particularly 
helpful in healing family culture and fostering healthy views of each one’s role. 
Reading these together as a family is a priceless experience: Little Britches, Man 
of the Family, Mary Emma and Company, The Fields of Home, Laddie, Where the Red 
Fern Grows, Pollyanna, Carry on Mr. Bowditch, Charlotte’s Web, Little House in the Big 
Woods, Little House on the Prairie, Farmer Boy, Trumpet of the Swans and The Cricket 
in Times Square.

Several years ago, we ran out of books to read in the evening. We tried several 
dozen different titles, and either did not finish them or agreed that they just were 
not up to the quality we wanted. We kept looking for something of the same cali-
ber, but kept being disappointed. “I guess we’ve just covered the really great ones 
and we’ll have to settle for less,” Dad said one evening as we decided to quit read-
ing another disappointing book. But then four-year-old Ammon brought Mom a 
copy of Charlotte’s Web and asked her to read it. He had seen the picture on the 
shelf and was interested. After some initial groans from older ones who thought 
they were too big for that, the whole family got excited evening after evening as we 
read, and we realized that we had forgotten the definition of a classic: a work worth 
reading over and over again. In fact, the second time through was actually more 
fun for the older children. Even the oldest would sometimes say he would rather 
do such-and-so, but would inevitably end up with us every time.

Once in a while we find a book that deserves to be added to our evening read-
ing list. But in the meantime, we love going through this list the second time—and 
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and treat Transition as such rather than as the beginning of Scholar Phase.
J. S. Ross expressed that a “being from another planet, who did not know the 

human race, could easily take these ten year olds to be the adults of the species; 
supposing they had not met the real adults.” Just as puberty signals physical readi-
ness for Scholar Phase and getting certain permanent teeth signals the move to-
ward Love of Learning Phase, a height spurt between the ages of nine and eleven 
often signals readiness for transition.

 The following chart lists typical traits and behaviors of children in Transition 
to Scholar stage:

TRAITS AND BEHAVIORS INDICATING TRANSITION TO SCHOLAR

Physically, a growth spurt after age nine for girls and eleven for boys often signals that 
your child is getting ready for Transition.

Calm and Happy

Mentally and Physically Healthy

Emotionally Stable

The child hits “diversity” age, when parents and teachers notice major emerging 
differences between children.

Play with older children is more “peer play” than tag-along; play with younger children 
becomes organizing or calling the shots in the activities rather than just joining in.

Heightened concern for fitting in with peers—in dress, activities, academics, etc.

Heightened concern for appropriateness of self and family in public or social settings

Increased independence 

Increased attention span

Loves focused projects of his or her own interests

Likes to learn new things

Initiates projects without supervision

Greater level of follow-through on projects

Takes some things to extremes
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target the inferior skills of copying, counting and comparing. This is especially 
lamentable when the youth of the day are bright, inquisitive and interested in 
creating, valuing, impacting, and leading. To “dumb down” a nation of natural 
leaders, telling them that they must put their interests aside in order to qualify for 
a future job, is a tragedy. Twelve or more years of conditioning to spend their days 
doing things they do not want to do, because “that’s just the way it is,” readies 
them for the modern jobs their parents so highly prize and personally hate in such 
high numbers. The solution to this all-too-typical process is simple: Leadership 
students must learn to create, value and impact.

In summary, Transition to Scholar is an exciting and wonderful time for a child 
on the leadership path, and parents largely choose which path the child will take—
at least at this point in her life. The right choice can make a huge difference in the 
education of each child, and in the life mission she will pursue. During Transition, 
the future is in the hands of parents, and is a product of the proverbial mix of “in-
spiration and perspiration.”

Parenting Skills for Transition

Transition to Scholar has a huge and lasting impact on each child, and the pa-
rental role is central and extremely influential. How can parents provide the best 
possible Transition to Scholar for their children? In this section, we will outline, 
consider, apply and gain mastery in thirty-five parenting skills for parents of chil-
dren in Transition. These skills were derived from the works of Mel Levine, John 
Holt and Wayne Dyer as well as our own experiences. We will discuss each skill in 
the context of mentoring a Transition to Scholar child on the path of leadership.

Of course, we reiterate what we have said many times. Parents are the experts 
on their own homes and families. Everything we suggest here should be applied 
by wisely considering what will work best in your unique situation and with your 
one-of-a-kind child. Many were born to be great leaders in the decades ahead and 
no “one size fits all” system will work for them. Personalize and incorporate skills 
from this list that meet the current needs of the individuals in your family along 
with any other skills that you know are needed. And of course, keep in mind that 
we are not suggesting that every parent must apply all thirty-five skills at once, but 
we hope that a close reading of all thirty-five will help you identify which you need 
and perhaps spark additional ideas that will be helpful to your family.
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as “fear,” “guilt,” “pride,” or some other self-centered, basically negative emotion 
or motivation. If these elements enter in, your feelings and impressions need to 
be double checked with FEC so that you do not subconsciously apply your past 
experience in place of your new vision.

We know that parenting is an incredibly challenging endeavor; certainly, it’s the 
most difficult and demanding task we have ever undertaken. Yet by applying true 
principles, just as in any other life challenge, we know that we can find success and 
have a lot of fun along the way.

In short, there are few things in life as enjoyable, as rewarding or as downright 
fun as living through a great Transition to Scholar with your child during Love of 
Learning Phase. Enjoy it, slow down and savor it for as long as it lasts, and smile, 
hug and laugh a lot more.

Questions about Transition

Q: How do you know your child is ready to Transition?

A: Use the descriptions provided at the beginning of this chapter to measure 
whether your child seems to show the behaviors described. Of course, it is impor-
tant that the child always has a say on which Phase he or she is in. A healthy child 
will usually be quite reliable in assessing himself in the right Phase. Parents should 
teach the Phases well at a very young age and then re-teach them often, letting the 
child know that he has a voice on which Phase he is in.

Be aware that most parents’ conveyor belt training impels them to push (even 
with subtle non-verbal cues) toward Scholar Phase. A good mentor will not allow 
her mentee to accept commitments he is not prepared for, and will do all in her 
power to help him get the most out of the phase he is in before taking on the new. 
Also be aware that in most cases when the Scholar struggles or abandons Scholar 
Phase, it is because of obstacles placed by the very parents who were so anxious 
that this time should arrive. Again, refer to the next chapter on Scholar Phase for 
the bigger picture of how it all fits together and how to successfully mentor the 
whole process.

Q: What should parents do with a child that is “out of sync” or way behind in the 
phases?

A: There are so many ways to answer this question, probably as many as there are 
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bribe, or he will quickly dislike Scholar Phase. It must be a natural result—that is 
all. If he is in Scholar, he is too busy for the normal schedule. If not, he has plenty 
of time to help. When he likes that arrangement he will know it, and so will you.

Because our first three children are so close in age, we had three dabbling with 
Practice Scholar at the same time. Oliver proceeded on to Project Scholar like a 
duck into water. After all his struggles with reading, now nothing pleased him so 
much as to have license to read all day long. Whew! We were thrilled, and not 
a little relieved. When we met with Emma and Sara (separately, of course) the 
next fall to make plans for their coming school year, the question of their place-
ment in Scholar Phase was high on the list. Emma was 13! and Sara was barely 
twelve. Emma enthusiastically plunged in to Scholar Phase. Sara was thoughtful, 
and asked for time to consider the question. She ultimately came back to us with 
the decision to remain in Love of Learning for a few more months. She actually 
set the date, several months in advance, when she would enter Scholar Phase in 
earnest. It turned out to be an accurate prediction, and she was then anxious to 
get on with it!

Rachel was grateful to have our next child, Eliza, in the less demanding sched-
ule of Love of Learning and available to help with family work (remember the 
Scholars are no longer errand-runners and can not be interrupted during Scholar 
hours—basically 9-5—unless it is an emergency). The younger ones were still in 
Core, learning valuable lessons through work and play and gaining competence in 
their relationships, social skills and chores.  

Practice Scholar Level Guidelines

The definition of Practice Scholar Level is that the student moves in and out 
of Scholar Phase for a few hours, and eventually a day at a time. Here are a few 
important guidelines to this level:

 As the parent you should support but not push the Practice Scholar.

 Whenever your student is in Scholar Phase, meaning she is doing Scholar 
studies, free her from non-academic responsibilities for those hours or that 
day. For example, if your Love of Learning study time is five hours and she 
has two hours of chores, have her Practice Scholar day be seven hours long 
and have someone else do some of her chores.

 Do not plan Practice Scholar Level studies for a week or even two days. Take 
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 The Project Scholar is ready to move to the next level when the mentor feels 
that the student is self-directed to the point that the daily report is unneces-
sary and that a monthly meeting will do.

The Self-Directed Scholar (approximate ages fourteen through seventeen)

 The Self-Directed Scholar studies eight to twelve hours a day, five to six days 
a week, ten to twelve months a year for three to four years. This 5,000 to 8,000 
hours of intense study builds a huge base of knowledge and skill which can be ap-
plied to whatever mission the later adult embarks upon.

This model is based solidly on the experience of great leaders of history and 
how they were educated—the great statesmen, thinkers, artists, businessmen, gen-
erals, historians, philosophers, mathematicians, prophets, sages, composers, and 
entrepreneurs. “Success” may be possible without a superb Leadership Education, 
but lasting freedom is not. And a great education enhances anybody’s abilities, tal-
ents, opportunities, skills and options. The foundation of this education comes in 
the Self-Directed Level and is expanded in the Mentored Level.

One of the most valuable ways for a Self-Directed Scholar to learn both knowl-
edge and skills is to have teaching opportunities. This can be accomplished by 
having him teach what he is learning in regular tutorials with Core and Love of 
Learning or early Scholar students. Again, the family structure will provide ample 
opportunities for this to occur and is ideal to learning. Other opportunities can be 
found in community groups, in discussion groups, with extended family where 
the Young Adult finds his peer group with aunts, uncles, grandparents, close fam-
ily friends and other Young Adults rather than the “teenager” crowd. Community 
involvement in martial arts, piano recitals, singing groups, scouts, sports and other 
activities started as early as Love of Learning also provide valuable opportunities 
for skill, intellectual, leadership and spiritual development.

Self-Directed Scholar Level Guidelines

The Self-Directed Level begins when the Project Level Mentor feels that the stu-
dent is progressing well enough that daily reports are no longer needed. Guidelines 
for this level include the following:

  The mentor meets with the student and recommends that he move into the 
Self-Directed Level. Together the student, both parents, and outside mentor 



212       LEADERSHIP EDUCATION: THE PHASES OF LEARNING

The Top Eight Mistakes Parents Make with Scholar Phase

There are at least eight mistakes which parents make in Scholar Phase. Most 
of them (you guessed it!) are just left-overs from the conveyor belt. Some of them 
are also a result of the loss of the multi-generational family in the beginning of the 
twentieth century and of the fragmentation of the nuclear family at the end of the 
century.

The separation of religion from education at the same time that education was 
removed from our families just accelerated the downward trend, and the Industrial 
Age migration of the family into the workplace sped it up. Whatever the cause, 
our generation desperately needs to clearly identify these mistakes. Then we need 
to learn to apply strategies to correct, and better still, avoid, these mistakes in 
our own homes and families. On a purely practical level, it is almost impossible 
to effectively implement Scholar Phase without knowing and overcoming these 
mistakes.

Here are the top 8 mistakes parents make with Scholar Phase children, and how 
to avoid each:

Mistake #1: Treat Them like Teenagers, Instead of Young Adults

To make this clear, we need to define some terms. Teenagers are basically adoles-
cent youth who act like children. Often, the adults around them expect them to act 
like children. Examples are everywhere in popular culture: just visit any local high 
school or watch the TV adolescent norm exhibited in a host of shows and movies.

Young Adults are children, adolescents or early twenty-somethings who act like 
adults, regardless of and often in spite of the environment and expectations around 
them. Examples of young adults are plentiful in the classics. Observe the adult 
behavior of the amazing children in Little Britches, Man of the Family, Pollyanna, 
Where the Red Fern Grows, Down the Long Hills, and a host of other child stories. 
Young adults are also exemplified in the adolescent and early adult heroes in scrip-
ture, mythology, and books like Laddie, Jane Eyre, Sense and Sensibility, The Fields of 
Home, The Red Badge of Courage, The Lonesome Gods, The Walking Drum, The Chosen, 
Great Expectations, Farmer Boy and others.

The classics also teach us about teenagers, such as Lydia, Kitty and Mary in 
Pride and Prejudice. Indeed, the most challenging question of this book may be how 
the same parents managed to raise such childish teenagers and also such mature 
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university that is best for you, for your goals, your interests and your life mission. 
That is the Leadership Education path. In finding the right school, be sure to find 
one that teaches the items listed above.

In addition, there are certain lessons that are central to Depth Phase, and you 
should pursue them in your higher education studies. Indeed, these lessons are 
even more important in many ways than the actual topics you’ll study. The lessons 
of Depth Phase include the following:

1.  Initiative. The first test of any educational model is initiative. Great leaders have 
it; those who have it naturally lead. The purpose of Leadership Education is 
to encourage and empower initiative. Any student who fails to learn this vital 
lesson has not actually obtained an education. Their studies will probably be 
beneficial and they may be marketable. But a great education includes master-
ing the skill of initiative.

This is what makes a man a great man, a woman a great woman: the ability to 
create, to add value, to increase what was given. Initiative is a primary purpose 
and goal of education.

2. Ingenuity. Ingenuity is the ability, skill and habit of doing things well. Those 
who are well educated have ingenuity, get things done, and “get them done 
right.” Often in life, new methods or ideas are needed, and those with ingenuity 
improvise, adapt, and overcome. This is the second test of education.

People with ingenuity have the ability to make a living and also make a differ-
ence. As the nineteenth-century Polish poet Cyprian Norwid put it, “To be what 
is called happy, one should have (a) something to live on, (b) something to live 
for, and (c) something to die for. The lack of one of these results in drama. The 
lack of two results in tragedy.”

3. Integrity. Integrity goes a step further—in addition to doing things right, those 
with integrity do the right things. It is not enough to start, or even to finish. 
The leader, the statesman, starts and finishes the right things, at the right times, 
in the right way and for the right reasons. Of course, nobody is perfect; integ-
rity does not mean perfection, but it does mean that you consistently try to do 
right.

4. Allegiance to God and/or Good. Allegiance can be given to God and/or Good, 
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ucation for Liberty [from 1780-1860], then Education for Learning [1860-1932], 
Education for the Market [1932-?], and Education for Government Bureaucracy as 
the legacy of the future.

His solution to this trend was that in every generation, regardless of the outside 
trends, a few schools must choose to emphasize Education for Liberty. If this hap-
pens, he suggested, we will retain our freedoms. If not, we will lose them.

Josiah Bunting, former President of the Virginia Military Institute, wrote in An 
Education for Our Time that old schools will not make the necessary changes to 
train citizens and statesmen for liberty and so the founding of new colleges is 
necessary. This excellent book outlines how an ideal college, focused on the clas-
sics and training leaders, can significantly impact the future of a nation and the 
world. He wasn’t calling for all schools to change, but simply for a few to adopt the 
Hutchin’s emphasis on Liberal Education.

We are convinced that the university system must survive and thrive if Amer-
ica’s future is to be bright, and that a number of things will be necessary to ac-
complish this new level of American higher education. It is our belief that one of 
the solutions will be the establishment of a new group of colleges and universities 
dedicated to what Hutchins called Education for Liberty, the training of leaders for 
all walks of life, community, business, government and society. For Depth Phase to 
flourish, there must be a number of “Ideal Colleges.” Of course, this should come 
by the work of unaffiliated educational pioneers—so that true excellence and di-
versity abounds. Here we share several others views as well as our view of an ideal 
college model.

Recommendations for an Ideal College

If America is to create ideal colleges that emphasize Education for Liberty to 
a new generation of leaders, new reforms and foundings are needed. But what is 
the ideal, and how should it be implemented? Perhaps the three leading modern 
American educators of the twentieth century who spoke out concerning higher 
education were Mortimer Adler, Jacques Barzun, and Russell Kirk. Each had some-
thing to say about the ideal college.

Adler suggests that there are many ways to provide high quality education, but 
that there are five things that an ideal college should not do:

1. “First, a liberal arts college should not allow any form of special training for 
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Unfortunately, in modern academia the scholar is sometimes considered the 
only credible type of mentor, with the professor as a tolerated but lesser type. This 
is both false and damaging. As a result of this myth, sometimes mentors argue 
about which type is best. For example, Woodrow Wilson (probably a Philosopher) 
was responding to this when he wrote his famous article on “Why I am not a Schol-
ar.” He wanted the academic community to know that there was a place for his 
type of teaching. In fact, learning increases when all four types flourish. Each stu-
dent will obtain a better education if he is mentored by all four types—hopefully 
with more than one teacher from each type. Students should resist the temptation 
to limit themselves and their learning by keying in on one type of mentor and only 
taking classes from that type.

As you work with various mentors, from all four types and even other types that 
you run into, how do you best interact with each mentor? There is a key action to 
look for, but this key action differs with different mentors. Table II outlines the key 
action for working with each major style of mentor.

TABLE II: KEY ACTIONS

MENTOR STYLE KEY ACTION

The Scholar learn facts, details, precision, consistency and 
accuracy, along with the tools and techniques of 
the profession

The Professor learn discipline, quality, and the love of learning a 
field in depth

The Coach learn submission and trust (because he 
understands you better than you do), along with 
personalized studies for your life mission

The Philosopher learn how to think, how to see nuance, a passion 
for ideas, and the interconnection of all knowledge
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CHAPTER TEN

Impact Phase

T  here will come a time when your two towers are mostly completed. They will 
never be fully completed, but you will arrive at a place where most of your 
tower work is done and you have time for other endeavors. In the career 

world this is called retirement, but on the leadership path there is no such thing as 
retirement. Instead, you have entered a new era of your life in which the valuable 
wisdom and experience you have gained must be shared and communicated to 
those who will follow. You are now in Impact Phase.

Impact Phase

There are at least thirteen roles that leaders take on later in life. As they do, they 
naturally experience the transition to Impact Phase. Much of Impact Phase over-
laps with Mission Phase and building your two towers, but it also includes spend-
ing significant time fulfilling these thirteen roles. Note that some people emphasize 
a certain few of these roles, while others put a little time into each. Also note that 
we are not listing these in any order of priority or chronology. They are all impor-
tant roles of impact, and each person must personally choose which to emphasize 
at certain times, with certain people, in certain situations. But ideally, leaders will 
spend some time in each of these Impact Phase roles.

As you read the list, please take a moment to write down your vision of how 
you would like to fulfill each of the roles at some point in your life. Only you can 
write what your true impact in life will be.

Whatever phase you are currently in, taking the time to do this well will signifi-
cantly benefit your life. If you are in Scholar or Depth Phase, it will increase your 
passion and excitement for learning and help you put in the hard work. If you are 
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CODA

Grandparenting

T  he true test of leadership is grandparenting. Everything else falls short. And 
it is not enough to grandparent just your posterity. Grandchildren get mar-
ried; superb grandparents know that they need to grandparent potential 

spouses long before their grandchildren are married. Grandchildren work; superb 
grandparents know that they need to grandparent potential bosses, managers, col-
leagues and employees long before their grandchild enters a career. The same is 
true for everyone your grandchild will meet in life, and everyone who will impact 
your grandchild’s life. This is what community means: grandparents teaching and 
raising everyone in their grandchildren’s world.

In short, grandparenting is perfecting all thirteen roles of Impact Phase—leav-
ing the world better than what you inherited. Some generations get this right, 
while others fail miserably. The impact on happiness and prosperity, or the lack of 
it, is huge. In short: a grandparent generation can change anything in the world.

This is not limited to people who are over sixty years old. Far from it. All of us 
need to start grandparenting as soon as we are in Scholar Phase. Puberty is the call 
to grandparenting, to begin preparing a better world for your future grandchildren. 
The call to grandparenting is the impetus to Scholar Phase, to “put away” childish 
things as Paul of Christendom taught and “seek for a better country.”

A life spent making the world better for your future grandchildren is a life of 
service, leadership, and greatness. It takes a full lifetime to really make change. 
This is the message and purpose of life and the most important thing any of us can 
ever do. It is the reason for our lives. We better get started on it early, or as soon as 
we realize what it is all about.

Lee Pitts tells the wonderful story of a farmer in the Great Depression who is 
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busily working on his farm in the summer heat. His friends gather at the local cof-
fee shop and worry about him. Doesn’t he know that prices are too low for him 
to make a profit on his crop? Doesn’t he know that if he plants a crop he can’t 
get government subsidies? It’s hot, it’s humid, his planting will actually lose him 
money—has he gone crazy?

One of the farmers agrees to go ask him these questions. It turns out that this 
hard-working farmer is aware of all of the many reasons that may justify others not 
to plant, but he keeps working. His friend finally asks him, exasperated, what he 
is planting. “Oak trees,” he says.

You can imagine what his friend must think: “What? Oak trees? You’ve gone 
’round the bend! Your work will have no value until at least fifty years have 
passed!”

The farmer replies that the oak trees aren’t for him. They are for his grandchildren.
Our purpose in life is to plant, nurture and become oak trees, and to help oth-

ers do the same. That is grandparenting: planting oak trees! We are growing the 
oak trees of the future today.

All of us should realize our true purpose and mission—to make the world bet-
ter for our grandchildren and their children. This is Leadership Education. This 
is what it really means. This is true even in the midst of struggle and challenge, 
financial depression or world war. During the most trying times, it is even more 
crucial.

What if the fourteen-year-old knew this? How would it change his education? 
Or the eighteen-year-old college student? Questions of “what are you majoring 
in?” or “what will your career be?” would take on whole new dimensions. If the 
twenty-four-year-old knew this, he would approach dating, courting, commitment 
and marriage differently than many do in our modern world. What if the thirty-
three-year-old mother knew this, and her husband? Making a living would be just 
that—a way to pay the bills while you work on what is really important. Making a 
living is a waste unless we also make a life—a great life, a leadership life, one which 
transforms the world of our grandchildren to something really, truly better.

What if the fifty-four-year-old knew this? Those grey hairs would indicate that 
the time is getting close: “The time for my real purpose is almost here! What else 
do I need to do to be ready? How must I change things in the next twenty years so 
my grandchildren inherit the world I envision for them?” The eighty-one-year-old 
would say: “How can I change the whole world so my great-grandchildren have 
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The first set of questions boils down to one question: What do we do when 
things go wrong? The second set boils down to a second question: How do we help 
things go right? When asked which type of question is primary, most parents say 
it is the second. But when parents are asked which question they actually spend 
more time on, they almost always answer the first.

Therefore, Job #1 is to first focus on what primarily contributes to helping 
things go right—developing, nurturing, and healing relationships.

Job #2: Create an Inspiring Environment

The Myth about Inspiring

When the principles of “You not Them” and “Inspire not Require” are discussed, 
what is actually often heard is, “I have to be the all-inspiring being. It all falls upon 
my shoulders.” That’s a heavy weight to bear, and there are few of us that feel we 
can measure up to such an expectation. Continuing with this misconception is a 
sure way to become discouraged!


